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Introduction 
With the aim of improving the literacy outcomes of their educationally disadvantaged students in 
the middle years of schooling, a cluster of four schools, in partnership with the Consultancy and 
Development Unit (CDU) at Deakin University, has implemented a Scaffolding Literacy approach 
in their mainstream classrooms.  

The funding support provided by the Department of Education Science and Technology (DEST) 
through the Innovative Projects Initiative, together with the strong commitment of the schools to 
support and improve the literacy development of their students, provided the impetus for the 
Scaffolding Literacy in the Middle Years Project. The following report details the implementation 
of this initiative, the outcomes for students, teachers, school communities, and the cluster as a 
whole, and the implications for implementation of the approach across a broader range of 
educational contexts. 

Post script 

This project commenced in May 2003. The final report, completed in May 2004, therefore reflects 
the educational context of that period. Since that time, the scaffolding approach has continued to 
be developed and refined by Dr David Rose, informed by ongoing research and practice and now 
referred to by Rose as Learning to Read: Reading to Learn. 
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Background of the project 

The cluster 

The cluster, which includes one secondary and three primary schools, is based in a low socio 
economic, culturally diverse, suburb of Melbourne.  

Through the formal cluster structure, created through an initiative of the Department of Education 
and Training (DE&T) in Victoria, the schools are committed to working together in a range of areas 
to provide continuity and cohesiveness of teaching and learning across the middle years of 
schooling (Years 5-9) and in particular the transition years (Years 6-7).  

More specifically, the cluster has focused on the joint development of common literacy approaches 
to support their students. The low literacy levels of their students, in particular the significant 
proportion of students not meeting minimum literacy targets, has led to the high priority on literacy 
education within each school and has stimulated a number of literacy initiatives.  

Interest in Scaffolding Literacy as a literacy intervention approach was initiated by the Literacy 
Coordinator from the secondary college. She recognised the potential of the approach in helping 
her Year 7 group of low literacy achieving students.  

In 2002, using Quality Teacher Program (QTP) funding, the cluster trialed the use of Scaffolding 
Literacy as an intervention program for the most severely ‘at risk’ students as well as commencing 
its introduction, on a small scale, in some mainstream classrooms. The focus of the trial was on 
the 14 students targeted in the ‘Restart Project’, a Victorian Government initiative to assist Year 7 
students underachieving in literacy. As part of the project, the Literacy Coordinator organised for a 
selected group of teachers from the cluster schools to undertake professional development with Dr 
David Rose, Principal Research Fellow in the Faculty of Education at the University of Sydney.  Dr 
Rose was one of the key developers of the Scaffolding Literacy approach which has combined and 
refined successful literacy strategies, including genre-based approaches to writing and scaffolding 
approaches to reading with Indigenous students (Rose 1999; Rose, Gray & Cowey 1998, 1999) 
using insights from educational linguistics.  

These teachers took the ideas on board to varying degrees, with some using it in their mainstream 
classrooms while others introduced it into the support programs for their lowest literacy achievers 
and their integration students.  

The positive outcomes for the targeted ‘Restart’ students over that year were particularly 
encouraging, as were the responses of the teachers, both primary and secondary, who had used 
the approach with their students. 

The CDU and the Epping Cluster – A partnership 

The Consultancy and Development Unit (CDU), which sits within the Faculty of Education at 
Deakin University, works extensively with schools and teachers through professional development 
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and consultancy provision, the conduct of research and the evaluation of a range of educational 
projects.  

In 1999-2001 the CDU conducted the Commonwealth-funded ‘Middle Years Literacy Research 
Project’. This project provided advice to the three education sectors in Victoria in the form of 
recommendations for effective literacy education in the middle years of schooling. Through this 
project, the CDU established strong relationships with a number of schools, some of them case 
study schools in the project and others, such as the Cluster above that had expressed strong 
interest in adopting specific recommendations from the report.  

A CDU consultant became the critical friend for the cluster’s QTP project, further strengthening the 
relationship and leading to a partnership in the joint development of the Scaffolding Literacy in 
the Middle Years Project.  

The CDU consultant took on a prominent consultancy role in this project (and will be referred to as 
the Deakin Consultant throughout this report). The Literacy Coordinator from the secondary 
college took on a consultancy and coordination role (and will be referred to as the School Based 
Consultant). The CDU has managed the implementation of the project and researched the 
outcomes.  

The partnership has ensured that this project is locally generated and based on local needs, while 
being underpinned by relevant research and best practice in implementation and research 
procedures. 
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Scaffolding Literacy – An overview 
Scaffolding Literacy is an approach designed to scaffold students in reading and writing 
challenging, age-appropriate texts, and to make knowledge about text and written language 
explicit. It was initially developed by Brian Gray, David Rose and Wendy Cowey from work in 
Indigenous education programs in Central and South Australia and at the University of Canberra 
(Rose, Gray & Cowey 1998, 1999).  Since its inception, Scaffolding Literacy has been shown to 
accelerate the progress not only of underachieving students (McRae et al. 2000) but to succeed in 
scaffolding all students in accessing the academic-literate discourses of schooling (e.g. Milburn & 
Culican 2003).   

Scaffolding Literacy differs in significant ways from many traditional literacy intervention or 
‘remedial’ programs offered to adolescent learners underachieving in the middle and secondary 
years.  Where many programs fail to articulate to mainstream curriculum and assessment 
practices, Scaffolding Literacy supports reading and writing across the curriculum and aims to 
enable all learners to read and write at levels appropriate to their age and area of study.  
Importantly, the strategies can be used both as part of mainstream classroom practice and also to 
provide additional support for students with literacy needs. The approach is firmly located in a view 
of literacy as social practice and a view of schooling as cultural learning.  In this context, the 
academic-literate discourses of schooling are seen as culturally acquired, the gap in student 
achievement having more to do with differing degrees of scaffolding or support in acquiring school 
literacies than with individual cognitive ability. (see Appendix 1) 

The Scaffolding Literacy approach involves a sequence of activities that focus on the structure, 
language and meaning of high quality, fiction and non-fiction texts that are challenging, age 
appropriate and used within the mainstream classroom. It is a top-down model that starts with the 
sequence of meaning in a text before looking at patterns of text organisation, spelling, wording and 
lettering. 

Teachers initially provide high levels of explicit support in reading classroom texts at a level 
beyond that which many students could achieve independently.  Once familiar with the sequence 
of meanings in the text, the ‘cognitive load’ on students is reduced and they can then attend more 
freely to other textual elements, such as the author’s linguistic choices, and the patterns of 
wording, spelling and lettering in the text. The ultimate goal is to gradually empower students to 
use these literate language features to read and write new texts independently. 

Scaffolding Literacy involves patterns of teacher-student interaction specifically designed to 
generate high level engagement by giving students the cues required to understand the sequence 
of meanings in a text, and then to attend to the literate language features. For many teachers, this 
requires a significant shift away from traditional classroom discourse patterns they have been 
using. 

The approach recognises that students ‘at risk’ do not need confirmation that they are not as well-
equipped to deal with texts as their peers – instead they need to have the obstacles removed. The 
Scaffolding Literacy discourse sets them up for the right answers and rewards their right answers. 
In this way it breaks the cycle of failure.  
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‘Children from literate, middle class families are generally already prepared to engage in discourse 
around written texts before they arrive at school’ (Rose, Gray & Cowey 1998).  Students from 
backgrounds where home/community literacy practices and school literacy practices are not 
closely aligned often experience a gap between what they bring to school and what schooling 
requires, or rewards.  Not having exposure to the ways that written texts make meaning – which 
begins with parents reading and talking to their children about texts – can create a barrier to 
learning.  Scaffolding Literacy helps to overcome this barrier by ‘letting students in on’ the 
knowledge that others have grown up with. 

The ‘scaffolding interaction cycle’ (Rose 2003) consists of a series of prompts or cues given in 
three stages as follows: 

Prepare:  preparing for a question by explaining the commonsense meaning of the sentence, 
and reading the sentence, then preparing the meaning of each part or element in 
the sentence in turn, by first giving a position cue (where the wording is in the 
sentence) and then giving a meaning cue (what the wording means).  

Identify: asking learners to identify the wording in the text.  Learners responding, followed 
by the teacher’s confirmation and praise. 

Elaborate: elaborating on the meaning of the wording.  

Table 1, below, provides examples of the prompts or cues used by the teacher in each stage of 
the scaffolding interaction cycle. Tables 2 and 3 set out the sequence of activities that comprise 
the Scaffolding Literacy approach for both fiction and factual texts. They also indicate the gradual 
shift from teacher-centred to student-centred learning, which is an important part of scaffolding as 
a model of learning.  
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Table 1: An example of the scaffolding interaction cycle 

Prompts or Cues to be used Example from a text 

Prepare 

Position cue i.e. where to look 

It starts by saying…. or First it 
tells us…, or “the next part of 
the sentence tells us…” 

Wording cue i.e. what to look for 

Can you see the words that tell 
us…? Or Can you see the 
words that say…? 

The sentence starts by saying that it was very dark. 

Can you see the words that tell us that it was very 
dark, and that there was no light? 

Identify 

Confirmation & highlighting 

That’s right… 

Let’s highlight…  

That’s right, it says ‘In the blackness’. Let’s highlight ‘In 
the blackness’. 

Elaborate 

It tells us that because…, or 
That means…,  
Why do you think…? or That’s 
important because… 

Why do you think the author tells us that it’s black all 
around? That’s right, because there’s no light to help 
him find his way out, and that’s making him feel 
trapped. How do you think he would be feeling?  
That’s right, he would be getting more and more 
frightened and desperate. 
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Table 2: Scaffolding with fiction texts 

Text Selection The teacher selects a text or passage that is challenging, age 
appropriate and that contains features of literate language. 

General 
Preparation 

The teacher prepares students for the text by building background 
knowledge and by telling them what the text is about and what happens 
in the text.  As part of General Preparation, key concepts may be 
introduced and difficult words or phrases, including technical terms, 
written on the board. The aim is to ensure that all students will be able to 
access the meaning of the text by removing any barriers to 
understanding. 

The teacher then reads the text aloud, while students read along on 
photocopies of the text 

Text Marking Working sentence by sentence, the teacher gives the commonsense 
meaning of the sentence, and then reads the whole sentence. 

Using the prompts or cues from the scaffolding interaction cycle, the 
teacher focuses attention on each part or element in the sentence in 
turn.  As the teacher discusses each part or element of the sentence, 
the students highlight these wordings. 

The teacher stops at various points and re-reads the text.  The teacher 
may ask the students to read the highlighted words while s/he reads the 
non-highlighted words (or vice versa). 

Sentence 
Making 

The teacher focuses students’ attention on one paragraph (or small 
section) of the text, selected for its literate language patterns and 
spelling words.  The section of the text has been written out on separate 
strips of paper or card. 

Using the prompts or cues from the scaffolding interaction cycle, the 
teacher supports the students in re-ordering the text on the sentence 
strips and discussing the effects on meaning of varying the order of 
wordings in the text. 

Students take turns to cut phrases then words from the sentence strips. 

Spelling The students practise spelling words cut from the text on individual 
whiteboards, or laminated boards, repeating these until they can spell 
them independently.  Spelling words focus on compound words, multi-
syllable words, double letters, onset and rime etc. 

Reconstructed 
Writing 

Students read the sentence strips again, having removed spelling and 
easy words, and use sentence framework to write out whole sentences 
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on their whiteboards or laminated boards.  Where students need 
support, the teacher repeats the prompts or cues from the scaffolding 
interaction cycle. 

Text 
Patterning 

Students pattern a piece of writing on the original text using a different 
topic, first through joint construction of a text with the whole class, and 
then through construction of texts individually.  Ideas for the new text are 
written up, beside or underneath the original sentence elements on the 
class whiteboard (or butcher’s paper).  For individual construction, 
students requiring additional support can refer to these ideas, while 
more independent students will generate their own alternative ideas. 

Independent 
Reading 

Teacher reads whole text aloud again.  Students follow on their own 
copies.  Teachers and students discuss new or difficult 
concepts/wordings as they read. Students take home texts to read 
independently 

Table 3: Scaffolding with factual texts 

Text Selection The teacher selects a text or passage that is challenging, age 
appropriate and that contains key information students are required to 
learn 

General 
Preparation 

The teacher prepares students for the text by building background 
knowledge and by telling them what the text is about and what happens 
in the text. As part of General Preparation, key concepts may be 
introduced and difficult words or phrases, including technical terms, 
written on the board. The aim is to ensure that all students will be able 
to access the meaning of the text by removing any barriers to 
understanding. 
The teacher then reads the text aloud, while students read along on 
photocopies of the text. 

Text Marking Working sentence by sentence, the teacher gives the commonsense 
meaning of the sentence, and then reads the whole sentence. 
Using the prompts or cues from the scaffolding interaction cycle, the 
teacher focuses attention the parts or elements in the sentence that 
contain key information. As the teacher discusses each part or element 
of the sentence, the students highlight these wordings. 
The teacher stops at various points and re-reads the text. The teacher 
may ask the students to read the highlighted words while s/he reads the 
non-highlighted words (or vice versa). 

Note Taking The students take turns to scribe highlighted wordings as a dot-point list 
on one side of the class whiteboard. The teacher adds headings or sub-
headings for groups of information. The teacher repeats the prompts or 
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cues from the scaffolding interaction cycle are repeated in locating 
highlighted wordings. 

Reconstructed 
Writing/ 
Summary 
Writing 

The teacher and students jointly reconstruct the text from the notes on 
the whiteboard, with students taking turns to scribe on the whiteboard. 
In discussing how to put the notes back into sentences, the teacher 
prompts the students to translate the notes into more familiar wordings 
and to experiment with alternative sentence orders, and may focus 
attention on spelling of new or difficult words. Headings or sub-
headings can be added to group information.  
Students then use the notes to rewrite the text individually 

Researching Students select texts individually, or as a group, and highlight key 
information. Students write highlighted information as notes in their own 
notebooks and rewrite the text from notes. 

Adapted by Culican from Rose 2003. 

Further details on the approach are included in the Literature Review  
(Appendix 1). 
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Project aims and objectives 

Project aim 

The project aimed to improve the literacy outcomes of educationally disadvantaged students in the 
middle years of schooling through: 

 embedding Scaffolding Literacy strategies for ‘at risk’ students as part of mainstream 
classroom practice; 

 providing a united approach to the literacy development of students across primary and 
secondary schools; and  

 expanding the literacy support network to include parents/carers.  

Project objectives 

The following specific objectives were designed to achieve this aim: 

 Enable ‘at risk’ students to deal with the literacy challenges and develop their literacy skills 
through the use of Scaffolding Literacy within the mainstream classroom. 

 Provide mainstream teachers with an understanding of Scaffolding Literacy, and the 
strategies and resources to effectively use it to support the literacy development of ‘at risk’ 
students across all Key Learning Areas (KLA). 

 Facilitate increased teacher understanding of the literacy needs of, and demands on, their 
students across the middle years of schooling, and to further develop common directions 
and dialogue relating to literacy education across primary and secondary schools.  

 Increase school community understanding and support by informing and involving parents 
in the literacy support process and providing them with the confidence and capacity to 
assist their students with ‘out of school’ literacy needs. 

 Assess and document the outcomes for students, teachers and parents and the critical 
factors which impact on the implementation of Scaffolding Literacy in order to facilitate the 
broader application of the initiative. 
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Rationale for the Initiative 

Scaffolding Literacy in the mainstream classroom 

‘Students need to learn not only new forms of knowledge, but also the ways that 
these new forms of knowledge are demonstrated, or represented, in texts and 
language in the different subject disciplines. Therefore, students need to develop 
understanding of, and control over, the literacy demands and learning expectations 
associated with different disciplines or fields of knowledge. These are best learned 
at the same time as the new ‘content’ knowledge is being acquired and at the site 
where new learning is taking place.’ Literacy and Learning in the Middle Years – 
Major Report on the Middle Years Literacy Research Project, (Deakin University 
2001). 

Withdrawing adolescent students from the mainstream classroom, in order to provide literacy 
intervention, may compound the difficulties underachieving students are already experiencing. Not 
only might they miss out on the key learning opportunities being provided within the mainstream 
classroom, thus creating a consistent need to ‘catch up’, but the withdrawal of adolescent learners 
from the mainstream context, and thus their peers, can further exacerbate any self esteem issues 
that they may be experiencing.  

Furthermore, the work often undertaken in withdrawal sessions uses texts which do not engage 
the interest of the learner and may bear little resemblance to the middle years texts students are 
expected to read, learn from and be assessed on in the mainstream classroom.  

Findings from the ‘Successful Interventions Research Project’ (ACER 1999), highlighted the 
importance of providing teachers with strategies for assisting the literacy development of ‘at risk’ 
students within the mainstream classroom, particularly in the middle years of schooling. This was 
expanded in the report from the Middle Years Literacy Research Project (Deakin University 2001) 
with particular emphasis on the importance of providing KLA specific resources and support to 
ensure that the literacy needs for each KLA are effectively addressed.   

The schools recognised the importance of appropriately and sensitively supporting their ‘at risk’ 
students by balancing the use of intensive small group work with support strategies within the 
mainstream classroom. They also recognised the potential for Scaffolding Literacy to fill an 
existing gap in appropriate mainstream classroom provision for ‘at risk’ middle years students. 
Teachers involved saw this project as vital and urgent in assisting their significant number of 'at 
risk' students. 
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Addressing the transition between primary and secondary school 

‘Planning collaboratively between associate primary and secondary schools is 
essential for promoting continuity in literacy and learning, and for minimising the 
‘secondary dip’ that occurs in the transition from primary to secondary school. 
Establishing more effective and efficient processes for communication and 
collaboration between associate schools is vital in order to enhance communication 
and professional relationships between the sectors, and provide a foundation for 
shared teacher learning, and joint projects involving classroom research in literacy.’  
Literacy and Learning in the Middle Years – Major Report on the Middle Years 
Literacy Research Project, (Deakin University 2001). 

Central to the project design was the provision of opportunities to strengthen the cluster’s united 
approach to the literacy development of their students, through increased understanding of each 
sector, joint planning, the development of common goals, approaches and strategies, engagement 
in professional dialogue, and, importantly, the development of a common language for talking 
about text and language, between schools and within schools. 

Expanding the cluster to include home-school partnership  

‘Communicating about literacy education between home and school is of vital 
importance in valuing the contribution of families/caregivers in supporting and 
extending the literacy and learning development of students in the middle years. 
This involves keeping parents informed in ways that are culturally inclusive and 
appropriate, as well as in language that is accessible. It also means demystifying 
classroom and curriculum processes for parents/caregivers and recognising ways 
that they actively contribute to these processes.’  Literacy and Learning in the 
Middle Years – Major Report on the Middle Years Literacy Research Project, 
(Deakin University 2001). 

The importance of building a strong partnership with parents and the community in order to 
address the literacy needs of students was well recognised by the cluster and is strongly endorsed 
by recent DE&T, Victoria statements and support materials in relation the Middle Years of 
Schooling.  

Communicating with parents, educating parents and involving parents were all seen as important 
components in the development of shared understandings and responsibilities in the support of 
students’ literacy development.  

As parental involvement often decreases when their children enter secondary school, highlighting 
the links between the two sectors, as well as identifying the changes, were considered important 
ways to help parents recognise and adapt their ongoing support role in the literacy development of 
their children. 
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Target group 
‘Schooling in the middle years challenges students to develop control of the literacy 
demands and learning expectations of increasingly sophisticated and specialised 
areas of knowledge represented in the curriculum. As knowledge becomes more 
specialised in these areas, so too the literacies associated with the ways this 
knowledge is constructed and represented becomes more complex. Supporting 
middle years students to develop the literacy knowledge, skills and capabilities 
required for meaningful participation in academic, social and community life, 
requires not only an understanding of the literacy needs of these students but also 
an understanding of the needs and nature of young adolescents and the 
implications of this on how students learn.’  Literacy and Learning in the Middle 
Years – Major Report on the Middle Years Literacy Research Project, (Deakin 
University 2001). 

The project ultimately aimed to improve the literacy outcomes for middle years students who are 
educationally disadvantaged. In order to keep the project manageable and in keeping with the 
emphasis on the transition years, the focus was on the Years 6 and 7 students only. In particular, 
the students within the low achievers subset were of particular interest. They were identified using 
the Developmental Assessment Resource for Teachers (DART) (ACER 1994) and more 
specifically the levels on the Victorian Curriculum and Standards Framework (CSF II) which 
correlate with the DART. For Year 6 students this included all those at or below CSF Level 3 
Established (3E). In Year 7 it included all those at or below CSF Level 4 Beginning (4B).  A total of 
95 students fell into this category, or 46% of the total cohort. 

However, if Scaffolding Literacy is to be effectively used as a mainstream approach, an 
assessment of its impact on all students is required. The use of school-based data has enabled 
information on literacy progress to be collected and reported on the full cohort of Year 6 and 7 
students. Both the low achieving and high achieving students were interviewed and anecdotal data 
in relation to all students were collected from the teachers.  

All Year 6 teachers (9) and the majority of Year 7 teachers (23, representing all KLAs), were 
involved in this project.  
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The project approach 
The project was formally conducted between the end of May 2003 and Mid April 2004. During this 
period a range of strategies and processes, designed to address the aims of the initiative, were 
implemented and data was collected, in accordance with the research plan, to identify the impact 
and outcomes. 

Understanding the impact of implementing change 

Underpinning our approach was the understanding that:  

 Change is a process not an event - it takes time and ongoing intervention to effectively 
implement an innovation. 

 Successful implementation of an innovation requires adequate resources (human and 
material), appropriate organisational structures, training, ongoing consultation and support, 
and ongoing monitoring and feedback. 

 Change is made by individuals first, and individuals will approach the same change with 
different feelings towards it and different levels of skills in relation to it. 

 Change involves changes in structures, materials and resources; changes in behaviour; 
and changes in beliefs and values, the latter being the most difficult to achieve. 

 Moving through the change process includes initiation, implementation and finally 
institutionalisation.  It is usually only after an innovation has been institutionalised, and is 
no longer new, that the longer term outcomes can be seen. On the other hand, depending 
on the nature of the innovation, indicators of future success can often be identified. 
(Hall & Hord 1987, 2001). 

Implementation of the initiative 

In working towards the achievement of each of the three stated aims, a number of processes, and 
strategies were implemented over the period of the project. These closely aligned with the 
functions of the interventions which, according to Hall and Hord (2001) create a context supportive 
of change:  

 developing and articulating the innovation; 

 communicating a shared vision of the intended change; 

 planning and providing resources; 

 investing in professional learning; 

 checking on progress; 

 providing continuous assistance; and 
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 creating a context supportive of change. 

Embedding scaffolding literacy strategies in the mainstream classroom 

Increasing teacher knowledge and understanding, and providing ongoing support, feedback and 
resources, were considered essential in the effective implementation of the project and the 
following forms of support were therefore provided.  

Professional development 

The professional development sessions, facilitated by the Deakin Consultant and the School 
Based Consultant, were designed to:  

 build teachers’ understanding of the importance of continuing to develop student literacy 
skills within each KLA area; 

 clarify the curriculum literacies which are central to each KLA; 

 provide teachers with an understanding of, and the ability to develop and use, Scaffolding 
Literacy strategies that support students in their classroom; 

 set in place ongoing collaborative processes to support and resource teachers as they 
implement Scaffolding Literacy in their classrooms; and 

 set in place strategies to assist teachers to assess the impact of the approach they are 
implementing. 

The following sessions were conducted. 

 A one-day cluster-based Professional Development session for all primary teachers and 
secondary teachers in the humanities oriented subject areas to introduce the principles and 
practices of Scaffolding Literacy and assist them in the development of the understandings, 
skills, and strategies required for effective implementation in their classroom (June 2003). 

 A one-day professional development session for Science and Maths teachers to introduce 
the principles and practices of Scaffolding Literacy, discuss its relevance to the Maths and 
Science context and assist them in the development of the understandings, skills and 
strategies required for effective implementation in their classroom (June 2003). 

 A half-day session for the teachers who were ready to advance the approach further in 
their classroom, particularly in the use of text patterning (March 2004). 

 A half-day session for teachers previously not involved. This session, similar to those 
conducted in June, was provided to address the schools’ desire to extend the approach 
more broadly through other levels, KLAs and into specialist areas (March 2004). 



 
Literacy and Numeracy Innovative Projects Initiative 

Scaffolding Literacy in the Middle Years 19 

Group and individual consultancy support 

Consultancy support was provided mainly by the Deakin Consultant and the School Based 
Consultant, but with additional assistance in the secondary college from a further three literacy 
teachers. The consultancies were designed to meet the needs of individual teachers and varied 
according to the level of confidence, understanding and experience of the teachers.  They 
included:  

 KLA specific consultancy sessions, to further discuss and model the approach, share ideas 
within their KLA context and develop resources appropriate for use in the classrooms.  

 Primary school consultancies, to provide school specific support.  

 Assistance (for the primary teachers) with the administration and moderation of the 
assessment strategies used (particularly the DART).  

 Individual consultancy for both primary and secondary teachers, which was provided in a 
range of forms and at different levels according to the particular needs of the teacher. This 
included, for example: 

 assistance in the selection of high quality age appropriate texts and in the 
preparation of these texts for a  Scaffolding Literacy approach;  

 the preparation of texts that they were already using or intended to use; 

 training in the processes and strategies used; and 

 in-class support, through modeling (e.g. teacher takes the whole class for a 
session), team teaching (e.g. teacher and consultant work together with the whole 
class), shared teaching (e.g. the teacher tries out the strategies with a small group 
while the consultant takes the remainder of the class).  

Mentoring/Shadowing opportunities 

Opportunity for informal mentoring evolved over the period of the project:  

 As some of the teachers, in both the primary and secondary schools, became confident in 
using the approach, they informally began to assist and support other teachers in taking on 
the ideas.  

 The School Based Consultant provided ongoing mentoring support for teachers who 
wished to discuss ideas, gain clarification, seek feedback on progress or observe the 
approach within the consultant’s classroom.    

 Two of the literacy teachers, who were required to support the teachers as part of a phased 
consultancy plan at the secondary college, had not previously trained in the approach. To 
prepare them for their role they undertook an intense shadowing/mentoring process with 
the School Based Consultant and the third literacy teacher who was already experienced in 
the process.  
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Resource development 

Through many of the activities above, a range of resources were developed to support teachers in 
the implementation of the approach. In the secondary college:  

 Extensive text preparation and annotation for individual teachers and for KLA groups 
resulted in the establishment of four KLA Resource Folders (English, Maths, SOSE, 
Science), which are stored in a shared staff/student area.  Teachers have placed into these 
folders examples from the Scaffolding Literacy work with students including: 

 sample scripts containing notes for the Scaffolding Literacy stages of general 
preparation and detailed preparation (extracts from the SOSE textbook, Maths 
worded problems and assignment tasks, and passages from a Year 7 English 
novel); 

 overhead transparencies of passages selected for Scaffolding Literacy work; and 

 samples of student’s text marking on photocopies of texts or extracts from texts 

 Consultants worked with the Maths teachers in the redevelopment and annotation of the 
laminated instruction cards for each task. This enabled teachers to use a Scaffolding 
Literacy approach when students were being introduced to each task. 

Providing a united approach across primary and secondary schools 

To ensure consistency, common understanding, effective communication and involvement of all 
schools over the period of the project, a number of strategies were instigated, including: 

 informing and involving Principals throughout the project, but particularly the early phase; 

 nominating a school based coordinator at each school as part of the planning team and as 
the conduit between teachers and the project team; 

 encouraging teachers to be involved at a level they could manage and to provide feedback 
and  suggestions for improvement in all aspects of the project; and 

 modifying initial project plans in response to feedback and evolving needs. 

The strength of the cluster arrangement within this group of schools was considered exceptional 
prior to the commencement of the project. The joint activities, particularly the professional 
development days, the parent information evening, and the use of common assessment 
instruments were designed to further strengthen dialogue and understanding between teachers 
across both sectors and encourage a common approach to literacy development and support for 
their students.  
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Expanding the literacy support network to include parents/carers 

A key strategy for informing and involving parents in the literacy development of their children was 
the joint parent information evening. The session, titled From Learning to Read…to Reading to 
Learn was presented by both primary and secondary teachers as well as the Deakin and School 
Based Consultants. The purpose of this session was to:  

 bring primary and secondary parents together to promote and demonstrate the cluster’s 
commitment to the continuity of literacy development from primary to secondary school; 

 emphasise the importance given to literacy development at both secondary and primary 
schools, and detail what is being done to support students especially in the later stages of 
reading development; 

 discuss the transition between primary and secondary schools – the similarities and 
differences and the impact on students; 

 generate understanding of the need for alignment between what is happening at home and 
at school and the importance of working together to support students; and 

 provide parents with strategies to support their child’s ongoing development. 

Research strategy 

The research was formative, providing ongoing feedback to key stakeholders and facilitating 
appropriate modification of the processes and directions over the period of the Project.  

Sources of data collection  

Student data 

The data gathered over the life of this project focused on the outcomes for the Year 6 and 7 
students, particularly those in the ‘at risk’ group, and the extent to which they have developed their 
literacy skills, and their ability to apply these skills and understandings across a range of contexts. 
Evidence of changes in student self-confidence, motivation, attitudes to learning and engagement 
was also sought.  
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This student data was gathered through: 

 school and student profile data, including statistical and anecdotal data about students;  

 the DART student assessment results gathered as part of the literacy assessment 
strategies already in place in the schools;  

 selected pre and post assessment designed specifically to show the impact of the 
Scaffolding Literacy approach on the literacy performance of students across a range texts;  

 ongoing reports and anecdotes on student progress and attitudes; 

 samples of student work; 

 informal discussions with students in the target group (9) students from years 6 and 7 who 
were not in the target group, including the higher achievers (4) and one student who had 
previously been in the ‘Restart’ Group (for withdrawal classes in Scaffolding Literacy); and 

 classroom observation. 

Key stakeholder data 

In addition, qualitative information from key stakeholders was sought to gain their perceptions of 
student outcomes, as well as the critical facilitating and hindering factors that have impacted on 
the successful implementation of the various initiatives within the project. This included: 

 information from teachers through: 

 informal discussions, interviews and focus groups over the period of the project; 

 teacher reflections through a written proforma; and 

 written evaluation responses related to specific activities (eg. PD sessions). 

 information from the Principals through:  

 individual interviews. 

 information from the School Based Consultant through:  

 informal discussions and interviews; and 

 reports, student samples and other documentation. 

 information from the Deakin Consultant  through:  

 informal discussions and interviews. 

 information from parents/carers through: 

 informal discussions; and  
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 written evaluation responses related to specific activities (eg. Parent information 
evening. 

Observation of classes, meetings, professional development, consultancy sessions and parent 
sessions provided further data. 



 
Literacy and Numeracy Innovative Projects Initiative 

Scaffolding Literacy in the Middle Years 24 

Findings  
This section details the findings of the project and discusses learnings derived from these findings. 
 It identifies the extent and the way that Scaffolding Literacy was embedded into the mainstream 
classrooms, the factors which influenced this, and its impact as a support strategy on students 
(both ‘at risk’ and others) and teachers.  The capacity of Scaffolding Literacy to promote a more 
united, inclusive and continuous approach to literacy, across and within primary and secondary 
schools and between home and school, is also explored. 

Embedding Scaffolding Literacy in mainstream classroom practice  

Scaffolding Literacy was implemented to varying degrees and in a range of ways in each of the 
cluster schools. In the secondary college, the process gradually gained momentum over the period 
of the project, with some teachers integrating it fully into their teaching practice, others using it 
selectively but confidently, and others just experimenting. Most encouraging was the adoption of 
the approach by teachers in KLAs that had not typically focused on literacy – Maths, Science, 
Music and Health.  

In the primary schools the approach ranged from being ‘a natural part of our classroom practice’ 
through to something that was used periodically or with small groups only. The following class 
snapshots illustrate some of the approaches and their impact.  

Health 

A teacher of Year 7 Health was ‘won over’ when she tried Scaffolding Literacy with a Unit of work 
focusing on relationships. With consultancy support she has prepared the text and used text 
marking with the students to work through it in depth. She wanted the discussions to be complex, 
to explore relationships in depth.  She found the student responses to be ‘wonderful – they were 
so keen to talk and find out.’ All students, but most notably the lower achievers, ‘engaged with 
the texts’ and ‘teased out words which in the past they would not have noticed.’ Their final 
analysis of the text further confirmed their ‘understanding of the fine detail – they were able to 
dot point all of the key points raised where previously they may have identified one or two.’ 
The teacher was convinced that if the unit hadn’t been scaffolded it would not have been 
successful because of the degree of challenge in the text. 

English 

The teacher referred to above is now using Scaffolding Literacy regularly with an English class, 
regarding it as an important part of her teaching. ‘I am using it confidently and adapting it for 
my needs’.  ‘It made me realise the need to pay more attention to words – not to assume 
they know what it means.’ 

She has introduced more open questioning which has encouraged greater contribution from all 
students. In addition, she sees a marked difference in the quality of student responses – ‘they are 
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brilliant, in their understanding and reasoning, and in their preparedness for writing. ‘They 
understand and are taking on board what has been taught.’ 

While recognising the increased class time needed to use Scaffolding Literacy she considers it 
very productive. However, she does not use it all the time as ‘they would get sick of it.’  

She sees benefits for all students – although stresses the need to use challenging texts if it is to be 
effective in the mainstream classroom. She most recently used it in a Year 8 class using what 
would typically be a Year 11 text. The lower achievers ‘have greater understanding and 
enjoyment - are able to come in at a much higher level than we would have expected.’ 
Referring, in particular, to the change in a previously disengaged ‘at risk’ student she commented 
that it ‘has enabled students to feel free to ask questions about words they do not 
understand.’  At the same time, the higher achievers ‘get the icing on the cake - have a far 
greater appreciation of the language and the meaning.’ While concentrating it in her Year 7 
and 8 classes, she could see benefit in using Scaffolding Literacy with students in senior levels 
where the focus, particularly in Year 12 VCE, is on text analysis. 

Maths 

The Year 7 group of Maths teachers are now working together to ensure that Scaffolding Literacy 
is part of the teaching and learning process. They are using the process consistently in both the 
Maths Task Centres and when students are doing written maths problems.  

It was recognised that students had a ‘phobia about worded problems – over 30% of students 
would flounder – they could not even begin to solve them’.  This was a concern not only for the 
lower achievers. ‘Even the higher level students are not confident/competent with worded 
problems and this continued even into Year 12.’ 

Using a Scaffolding Literacy approach, teachers now strategically focus on both the Maths 
concepts and the literacy concepts – the words that are used to describe the problem, and the 
mathematical words that enable you to address the problem, such as ‘calculate’. Through 
Scaffolding Literacy students can identify which information within a problem is important in solving 
it, and which is simply part of building the context for the problem. 

Using highlighters, students are taken through the text marking process, for both the worded 
maths problems presented in the class and the laminated instructions in the maths task centres. 
 Teachers noted the enthusiasm of the students: ‘Kids at all levels really like doing it  – the 
brighter students are certainly not bored – they really want to contribute along with the 
lower achievers.’ They also recognised the difference made by Scaffolding Literacy – ‘students 
engage in the problem straight away. Once it has been scaffolded they can extract the 
important parts - it empowers them!’ 

Music 

Although only in the early stages of implementation and still needing the support of the consultant 
to both prepare texts and to model the approach in his classroom, the music teacher is convinced 
that he will use the approach in his music classes as well as his other KLA classes: ‘No way I 
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wouldn’t use it  - makes you think differently – be more critical about the texts we use with 
students.’ He saw its capacity to enable the lower achieving students to contribute in activities 
which require and develop higher order thinking. 

While recognising that finding time was problematic, both in preparing texts and implementing the 
approach, he considered that in the long term it ‘comes down to the difference it makes to a 
student’s ability to read, understand and write about what they are being taught.’ 

Primary classroom 1 

For this teacher, Scaffolding Literacy had become a ‘natural part’ of her teaching and, for her 
students, ‘just part of classroom life.’  

It was used in a range of ways sometimes in ability groupings and sometimes as a whole class. 
The activities ranged from text preparation and text marking through to text patterning. When using 
it in groups she was able to focus on the specific needs of the group, emphasising, for example, 
the spelling or the punctuation.  

The fact that it enabled the use of age appropriate texts including complex story lines meant that it 
was suitable for all students, including the high achievers. She used it throughout her integrated 
study topics ‘it assists students not just in finding facts but also in developing their higher 
order thinking’.  In addition ‘their comprehension level goes up, they are more tuned in and 
they are confident to have a go.’  

In her class, Scaffolding Literacy is used as a strong basis through which students learn how to 
learn.  It highlights for them the importance of preparing and organising themselves to read: ‘They 
need to think about what skills they need and understand what they are doing – 
comprehension is not just finding facts from the text.’ The teacher saw these skills as 
particularly vital in using the internet – ‘they must understand what is important, what is the 
author’s interpretation.’ She saw Scaffolding Literacy as a way to equip her students with an 
‘inbuilt toolkit of processes, skills and understandings for dealing with texts.’ 

Primary class 2 

In another primary school Scaffolding Literacy was used more sporadically during 2003, due 
mainly to time constraints and lack of continuity created by school commitments and disruptions. 
The team teaching structure across the two Year 5/6 classes enabled the lower achievers from 
both classes to be grouped for more intense Scaffolding Literacy work. While aware that her 
approach was ‘ad hoc’, the teacher recognised the benefits for these students: ‘Kids who are 
always the clowns responded well – if I could do it all day with that one group it would be 
wonderful.’  

With a new class for 2004, the approach has been used more consistently, and with the full range 
of students. Because Scaffolding Literacy allows more challenging texts to be used with all 
students, both teachers have effectively worked with two groups where previously they needed to 
split the students into four groups to meet their diverse range of literacy abilities.  
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The approach is mostly being applied to student novel reading. There is different emphasis 
depending on their needs: ‘I can take the low achievers right back to the beginning of the process - 
far more time is spent on the preparation, spelling, punctuation etc. The more advanced students 
can move through quickly to structured writing.’  

The outcomes for both the students and the teachers have been positive. The attitude of the lower 
group has changed. ‘They are experiencing success – they are engaged and enthusiastic  – it is 
helping them in both their reading and their writing. They will have a go at the answers – and they 
get them right – thus increasing their confidence. They are happy to go back and do the follow up 
writing – they are willing to have a go.’ 

The teacher saw similar responses when working with the advanced group – they too were 
engaged and enthusiastic. She felt that Scaffolding Literacy had also shown her how to advance 
the brighter students. ‘I have focused on the structure of texts and I can see the value of it in 
the students’ writing.’  

As reflected in the snapshots above, the responses from those teachers who adopted a 
Scaffolding Literacy approach in their classrooms were consistently positive – with strong 
indications that it was a new and permanent part of their preferred repertoire of teaching practice. 
These teachers acknowledged their increased awareness and understanding of text and language 
which had helped them first to 'see' and then to address more explicitly the literacy and textual 
demands of the curriculum learning areas they teach. 

Factors impacting on the implementation 

Key factors that facilitate and hinder the implementation process, some of which relate to the 
implementation of any innovation and others that relate more specifically to Scaffolding Literacy, 
were highlighted over the period of the project. 

Teacher development and support 

The professional development and follow up support was critical in moving teachers from being 
interested in the ideas, recognising the need and recognising that Scaffolding Literacy provides 
possible solutions, through to understanding the processes required and developing the skills, 
confidence and commitment to implement them effectively.   

A new approach  

Scaffolding Literacy requires a significant shift in the way teachers teach. It rewrites typical 
traditional classroom discourse patterns. Teachers need to unlearn what they do intuitively and 
relearn another way. For this reason, they typically need to see it being done a number of times 
and they need support in doing it themselves.  

For example, teachers will often talk about how students understand the words and identify key 
points within a text. This indicates a relatively early stage in understanding the Scaffolding Literacy 
approach.  More advanced teacher understanding would be evident where reference was made to 
‘units of meaning’ rather than single words. Part of the learning process in Scaffolding Literacy is 
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the work around the linguistic structure of texts and awareness that students experienced 
difficulties not just with words they don’t understand, but with the complexity of the structure of 
literate texts. The initial focus by teachers on vocabulary and key points is an important part of the 
process, but does not represent the deeper linguistic knowledge gained through full 
implementation of the approach. 

While recognising the need to allow time for teachers to gain familiarity and confidence with the 
process, this must be balanced with a degree of risk taking – teachers need to get started. The 
challenge was to present Scaffolding Literacy accessibly so that teachers understood the layers 
and the processes at work and felt confident and supported in giving it a go.   

Catering for individual teachers  

Given the significance of the change, it was vital to recognise individual teacher needs - the extent 
to which they require more time, more information, more evidence, before they are ready to make 
the change. The long serving teacher, for example, tended to be less likely to change quickly, 
compared to the younger teacher who is still looking for, learning and developing new ways and 
approaches. On the other hand, by providing very strong evidence and viable strategies, 
particularly in addressing a specific area of concern, those teachers with deep pedagogical 
knowledge and experience understood the potential and were willing to investigate further. This 
was seen with the Maths coordinator, a very experienced and well-read teacher, and with three 
experienced primary teachers, who were initially skeptical but became strong advocates after 
seeing the marked change in a very low achieving past student. 

Teaching styles must also be taken into account. Some teachers have a ‘black or white’, approach 
to new ideas, presuming failure if they do not replicate it fully, While modeling is a very effective 
training strategy it is important to follow this with discussions on how the method can be delivered 
in relation to their particular teaching style. It was noted that those more comfortable with adapting 
Scaffolding Literacy to meet their teaching style and their context were more likely to adopt the 
approach.  

Recognising the full potential 

It was also important that the mainstream classroom teacher was involved in all stages of the 
Scaffolding Literacy process, so that they could see it unfold from the preparation of the text (prior 
to the class) through the sequence of in-class activities. They need to go beyond text marking, to 
the reconstructed writing and text patterning stages of the Scaffolding Literacy sequence, as these 
were often the most persuasive for the mainstream classroom teacher - when they start to see 
how Scaffolding Literacy improves student writing, they have concrete evidence. 

These insights, many learned throughout the project, shaped and reshaped the professional 
development and consultancy support offered to teachers over the period. 
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Professional development 

The initial professional development sessions provided teachers with an understanding of, and the 
ability to develop and use, Scaffolding Literacy strategies in their classroom.  

The sessions were interactive and involved, for example, modelling activities, observing a class 
doing Scaffolding Literacy, viewing of a video showing Scaffolding Literacy in action, comparing 
student work samples, prior to and after the use of Scaffolding Literacy, presentation from 
teachers who have been using Scaffolding Literacy in their classroom, as well as general 
discussion and planning.  

The decision to divide the professional development according to the KLAs, was based on the 
recognition that Science/Maths KLA teachers were more likely to see the benefits of using 
Scaffolding Literacy if the professional development focused more directly on the ‘curriculum 
literacies’ in the areas they teach, and the texts and resources they use within their classrooms.  

The value of this decision was seen, both on the day and in the work that followed. KLA specific 
areas of concern were identified by teachers and this provided a focus for the development of 
Scaffolding Literacy knowledge, skills and strategies. For example, some of the issues addressed 
included the difficulties students had in using passive voice as they write up science experiments, 
in tackling worded maths problems and in grappling with the literacy challenges of written exam 
questions. Teachers saw the connection between their KLA and the literacy development of their 
students, and could clearly see how Scaffolding Literacy might work in their classroom.   

The second round of professional development responded to the schools’ needs to both extend 
the knowledge and use of Scaffolding Literacy further across the schools and to take those 
teachers already using it to a more advanced level.  

Consultancy support 

The provision of ongoing support, through group and individual consultancies and the 
development of resources, was recognised, by teachers and consultants, as critical in maintaining 
the momentum created at the professional development days and in addressing the specific and 
varied needs of the teachers. The extent and type of consultancy required was negotiated with 
each teacher. For some this was minimal, while others required in-class support over a number of 
sessions. 

Modelling was considered highly valuable by the teachers. They could see how it was done, the 
language patterns and linguistic choices in their classroom texts that could be drawn to the 
students’ attention, and the impact of the approach on their students. In the secondary school, 
through a phased structure, the consultants modeled the strategies in the different KLA classroom 
contexts, showing the sequence of activities that make up Scaffolding Literacy i.e. text marking, 
reconstructed writing and text patterning.  

In the primary schools, support was provided to varying degrees. For example, in one school the 
literacy teacher was assisted, through demonstration of the writing parts of the Scaffolding Literacy 
sequence with a group of students. While this teacher had been using the strategies, she needed 
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help in moving on to the next level.  The consultant assisted the teacher in developing further skills 
as well as reassuring her that she ‘was on the right track’.  

In contrast, another primary teacher found it easier to work through the notes and support video 
from the professional development session, calling on the consultant only when she required 
clarification.  

In two of the primary schools, assistance was given in the moderation of the DART assessment. 
This addressed the need for consistency and understanding of the moderation process across the 
schools, which was important in providing a strong basis for awareness raising and discussion on 
student literacy levels and needs.  

Resource development  

A key aspect of the consultancy support was the annotation of texts. This not only built up the 
supply of resources for teacher use but stimulated teachers to ‘get started’ without extensive 
preparation work (a factor which concerns many teachers). It also gave the teachers skills to do 
their own in the future.  Importantly, it was very effective in helping them to understand the 
processes and recognise the challenges which some of these texts present for their students while 
creating opportunities for valuable discussions around the importance of the process in the 
classroom. 

However, it was recognised that the written examples of the Scaffolding Literacy process do not 
stand alone and are not readily transferable to other teachers unless they already have a strong 
platform of understanding and familiarity with the approach. There are no short cuts to the 
professional learning required if teachers are to implement Scaffolding Literacy successfully. 
These examples cannot be relied on to communicate what another teacher should do with a text, 
as it is only through working jointly through the process that teachers gain insight and 
understanding.  

Time issues 

The pragmatics and realities of schools, including time pressures and competing priorities, can 
have a strong bearing on the extent to which and the way in which any innovations are effectively 
implemented. 

This project was no exception. As discussed above, the significance of the shift required in 
teaching practice meant that time was needed both to learn and to embrace the ideas. Teachers 
talked about their need to ‘use it often before feeling comfortable and confident’ . 

Finding times to attend professional development sessions or to use the consultancy support 
offered was often problematic, particularly during periods of intense activity in schools (e.g. report 
writing and parent interviews).  However, the project team and the schools in general remained as 
flexible as possible and were prepared to work within short time frames in order to ensure that the 
project moved forward with success.  The support received from the leadership teams at each of 
the schools was an important factor in this. 
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The time required to include Scaffolding Literacy within a lesson was also significant. One teacher, 
who had spent 3 lessons on one chapter of a text, considered the time ‘absolutely worthwhile’ in 
relation to the short term and long term outcomes for her students. However, for some teachers 
this was a barrier. In the context of their very heavy workloads, the pressures of a ‘crowded 
curriculum’ and a strong focus on the specific KLA outcomes required of their students, the 
connection between their KLA and the literacy development of their students was not always seen 
as a high priority.   

While strategies were put in place to assist in this and much progress was made in dealing with it, 
lack of time impacted substantially on the rate of progress made over the period of the project. 

Individuals who influence change 

The mainstream aspect of the project meant that a wide range of teachers from all KLAs were 
invited to be involved. While many were positive about the project and their involvement in it, some 
showed various levels of hesitation or reluctance. In the context of their very heavy workloads 
some questioned its value while others, although relatively interested, were unable to find the 
space to tap into the professional development and consultancy support provided. 

But a significant number of teachers embraced the approach, implementing it as part of their 
teaching practice with enthusiasm and sharing the learnings and the outcomes with their 
colleagues. These teachers were an important avenue for bringing more teachers on board and 
thus influencing the speed with which change took place. 

Where those keen to use it were not necessarily those that were expected to embrace it the 
influence was even stronger.  The commitment of the Maths coordinator, a very experienced and 
highly regarded teacher was, for example, a driving force in attracting the other maths teachers to 
the ideas. 

In addition, a number of the younger teachers, ‘hungry for new ideas’, were also very keen to try 
Scaffolding Literacy in their classrooms. A second year out English/SOSE teacher who moved 
from ‘interested sceptic’ to ‘active practitioner’ was by Term 4 of 2003, using the Scaffolding 
Literacy approach with all of her students and was convinced of its effectiveness.  Her enthusiasm 
for the approach had a strong and very positive impact on a first year English teacher who had just 
commenced at the school.  

In the primary schools the teachers who had been involved in the initial introduction of Scaffolding 
Literacy to the cluster, strongly influenced the other Year Level teachers, providing a mentoring 
and training role for the other teachers.    

Gradually filtering the ideas through well-regarded peers, who substantiate its worth was a 
powerful way to increase ‘take up’. It influenced the decision to focus the consultancy support on 
those more inclined towards the notion of change, rather than trying to bring a larger number of 
teachers on board together.  
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Continuity of staff 

The fragility of the relatively early implementation phase of this project was demonstrated when 
teachers, committed to the approach and in a position to influence others, were transferred at the 
end of the year to other schools. 

The new year also brought with it different roles for teachers who had previously been in influential 
positions. In particular, the School Based Consultant was not able to devote the time to the project 
that was initially planned, and the literacy teachers were also allocated to classes, reducing their 
time with other teachers. Even the relatively short-term absence of the School Based Consultant 
had an impact on the confidence of those left to continue the support role, highlighting the reliance 
on key individuals.    

Although significant progress was made over the project period, it was evident that reaching a 
stage where the approach was institutionalised, to the extent that it would continue despite staff 
changes and other disruptions, was still some way off.  

A united approach 

This project was able to build on the established cluster structure, processes, and mutual trust, 
and, in particular the desire of the four schools to work effectively together to improve the learning 
outcomes for their students.  

Professional development and support  

The joint professional development sessions provided opportunities to discuss and plan a common 
approach to literacy development and strengthen understanding of the literacy needs of their 
students. Teachers appreciated the opportunity to relate to the different contexts in which the 
students were learning and to understand the different expectations within each sector and the 
challenges students faced as they entered secondary school. 

Scaffolding Literacy was discussed in terms of the issues which were relevant to the cluster’s 
community, such as the gap between home and school literacy practices, and in relation to 
 specific students who had progressed from primary to secondary school. The sessions 
strengthened the resolve of teachers to ensure consistency and continuity across the sectors.  

Once again time issues restricted the extent of collaboration between the four schools. Finding 
common times was hindered by the different timetabling arrangements and commitments of each 
school (e.g. school camps, excursions, report writing and parent teacher interview periods). In 
addition, the schools were often limited by their inability to employ Relief Teachers to cover those 
teachers attending the activities. 

Extending the approach within schools 

Developing a common and continuous approach within schools was as important as developing it 
across schools. The schools’ request for an additional professional development session for 
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‘beginners’, early in 2004, signaled this recognition. Primary schools opened the ideas to Years 4 
and 5. In the secondary college there were already examples of the Year 7 teachers using the 
approach in their higher level classes, but even greater exposure across year levels was assured 
when, the librarian was encouraged to learn about the approach. Both sectors also included the 
integration aides to strengthen the support for their very low achievers.  

Common assessment tools 

The use of DART as a common assessment instrument across the sectors was significant in 
strengthening the understanding of student progress across primary and secondary school and 
developing a shared language for talking about and reporting on student literacy development.  

The DART was administered to students in Years 6 and 7. The School Based Consultant, assisted 
the primary schools, as needed, in the administration and moderation of the assessment and 
discussed processes and results with the teachers. She also coordinated and jointly moderated 
the assessment process in the secondary college. 

Although not fully achieved, it was recognised that joint moderation across the cluster would have 
added considerable value to the process, providing greater consistency of results and generating 
further opportunities for literacy related dialogue between teachers.  

Including parents/carers in the literacy support network 

The planning and delivery of the joint information evening for parents of primary and secondary 
students (Years 5-8) was valuable in raising the profile of the cluster’s strong commitment to a 
united and continuous approach to improving student literacy development, and in bringing 
parents on board. To have four schools come together for the one information session was, in 
itself, considered innovative.  

The session, held at the Secondary College in June 2003 was attended by parents from across all 
schools. Many of the parents had their children with them and there were staff representatives 
from each of the four schools. 

The session, presented by the School Based Consultant, the Deakin Consultant and some primary 
teachers included:  

 discussion and statistics related to the changing performance of students through the 
transition years; 

 the expectations and needs of students moving from learning to read to reading to learn; 

 reasons for the  various activities students undertake at home; 

 a demonstration of  Scaffolding Literacy as an approach to supporting students (using a 
small group of secondary students); 

 a presentation by students on the value of some of the strategies that can be used at 
home, e.g. Modelled Reading; and  
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 parent participation activities that demonstrated the challenges students faced in dealing 
with language. 

Both the written evaluation responses and the verbal responses to the session were very positive. 
Almost all parents who attended rated the session as ‘very valuable’, the highest end of the 4 point 
scale. Informal discussions following the session indicated that the parents had gained a clearer 
understanding of the ways in which the schools were assisting the literacy development of their 
students, the literacy challenges students might face as they move into and through secondary 
college and how, as parents, they might support their students with ‘out of school’ literacy needs. 
They also indicated that they would welcome further opportunities to attend similar sessions in the 
future.  

The follow up to the session was to include opportunities for parents to observe some of the 
literacy strategies within the classroom. However, many teachers were not quite ready for this, 
needing to gain more confidence in using the Scaffolding Literacy approach.  

Instead, discussions between some teachers and parents on ways to assist students at home 
occurred on an individual basis. This was done with care and only where the parent/child 
relationship was known to be conducive to such support.  

Scaffolding Literacy per se, is too complex to suggest that parents take it on at home. However the 
Secondary College regularly suggested a strategy with some similarities, so that parents could 
support their more severely ‘at risk’ students with reading at home. For example, using an 
appropriate text, the parent reads a chosen paragraph as the student follows. The parent then 
talks through the content of the paragraph, the student and parent read it together and finally the 
student reads it on their own.  

One parent was encouraged to use the laminated board, a key strategy in the Scaffolding Literacy 
approach (refer to Tables 2 and 3), to support her child in reading, writing and spelling at home. 
This was very successful and, given the enjoyment that students gain from using this strategy, 
consideration has been given to expanding the number of parents who might like to assist their 
children using the board.   

Broadening the group of parents who were receiving assistance to support their students was 
seen as an important future step. However, to ensure the success of this strategy, significant staff 
time would need to be allocated. 

Impact of a common approach  

Some of the primary teachers who have discussed the cluster arrangements in other forums, 
noted how much further ahead they were, compared with other schools, in providing a joint 
approach to the literacy development of their students.  It highlighted for them how ‘natural the 
working relationship has become’. 

Teachers saw that with more exposure to the Scaffolding Literacy approach, across levels and 
across classes, students, in particular the low achievers, were increasingly confident and adept in 
dealing with new and challenging texts. For example, when students in a 2004 Year 7 class had 
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their first Scaffolding Literacy session, the teacher noted that those who had used it consistently in 
their primary schools showed greater confidence and ability.  

Outcomes for students 

The ultimate goal of the project was to improve the literacy outcomes for educationally 
disadvantaged students. It is well recognised that effective implementation of an educational 
innovation takes time, and therefore identifying student literacy outcomes and directly linking them 
to the innovation after only ten months, can be both problematic and unrealistic.   

However, both the qualitative and quantitative student data collected over the period of this project 
provided strong indicators of the positive impact that Scaffolding Literacy was having on student 
attitudes to learning, and on their increased confidence and capacity to improve their literacy 
outcomes.  This provides a strong basis for drawing assumptions about the future outcomes for 
students.     

The data also details outcomes for students other than those categorised ‘at risk’. The mainstream 
nature of the project meant that all Year 6 and 7 students would be affected. In the secondary 
classes in particular, where whole class rather than small group teaching activities were more 
common, teachers needed assurance that all of their students would benefit from the Scaffolding 
Literacy approach. Identifying the impact on the full cohort of students was therefore important in 
order to encourage its use in the mainstream classroom. Consequently, while some of the data 
directly refers to the ‘at risk’ cohort, much of it includes the full range of students.   

Qualitative data 

The acknowledgement that Scaffolding Literacy did make a difference was overwhelming in the 
discussions with both teachers and students. Comments by teachers, many of which were detailed 
in Section 8.1, revolved around increased engagement, enthusiasm, confidence, literacy 
awareness, literacy knowledge and understandings, and specific literacy skills. Their observations 
of the students were strongly reinforced through the students’ own perceptions of how Scaffolding 
Literacy helped them. The following is a representative selection of responses. 

Increased engagement and enthusiasm in their learning 

Teachers were often surprised at the increased engagement and enthusiasm demonstrated by 
students involved in the Scaffolding Literacy process. 

 ‘Kids were knocking themselves over to answer the questions’ 

‘they are more tuned in - engage in the problem straight away’ 

‘Students were so enthusiastic -  just wanted to keep going -  for an hour and a 
half!’ 

‘They love reading articles and short texts in this way’  
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‘They are experiencing success – so they are engaged’ 

‘better conversations are occurring with kids – giving their thoughts about the  text’ 

The explicit and constant interactions between teacher and students (refer to Tables 1-3) mean 
that the students remain alert and focused. The questioning format is designed to elicit appropriate 
answers and the responses by teachers to these student answers are positive – students are 
therefore more inclined to ‘give it a go’ rather than retreating or being disruptive.   

The activities involving highlighters and plastic strips created a further focus (and a novelty) for 
students. Teachers found this to be effective not only for the students who normally have trouble 
keeping to task but also for the ‘quieter ones who are often ‘dreaming rather than 
concentrating’ . 

The enthusiasm with which students spoke of the process supported the teachers’ observations: 

‘Helps you to concentrate’ 

‘You get more out of it’ 

‘It is much clearer – makes you think about it’ 

‘After doing Scaffolding Literacy you concentrate more on the rest of the book’ 

Engaging the more competent students in the approach had been an initial concern for many 
teachers. While one teacher saw the need to be alert to those students who might get bored with 
the process, and others detailed ways in which they adapted the process for the different levels of 
student ability,  a significant number of teachers commented on the enthusiasm of, as well as the 
benefit to, the higher achievers.  

 ‘The bright students see it as a challenge – where previously they would not bother 
to respond,  they are enthusiastically contributing’ 

This was also evident in the interviews with the higher achieving students who expressed an 
enthusiasm for the approach that was equal to their lower achieving peers. 

Increased confidence 

An increased confidence, in ‘at risk’ students was noted by many teachers. Students, often known 
for their reluctance to participate, were contributing equally and successfully to the classroom 
discussion and at higher levels than would previously be expected. In particular, the reactions of 
the students who had previously been included in the ‘Restart Group’ and were therefore very 
familiar with the approach, reinforced the importance of providing these students with opportunities 
to apply the skills learned through their withdrawal sessions, in the mainstream classroom. 

He was so much better at this than the others - when given the opportunity he was 
confident – knew how to do it  
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They will have a go at the answers – they get them right – their confidence 
increases  

This was most strikingly demonstrated in the following student Snapshots 

Student 1 

This student had arrived in Year 7 with extremely limited skills in reading and writing. According to 
teachers, her first months in secondary college were spent in tears - painfully aware of her inability 
to read or write. Following intense Scaffolding Literacy through the ‘Restart Program’, she made 
excellent progress and gained significant confidence. But at the commencement of the following 
year, without support in the classroom situation, much of this was lost. However, the arrival of a 
first year English teacher, who with mentoring support from a colleague began to take on aspects 
of Scaffolding Literacy in her classroom, had an immediate impact on the student. She is again 
confident and outgoing in class (and out) and is participating eagerly and effectively in the literacy 
activities. She talked about feeling ‘comfortable in class’, keen to contribute in Scaffolding 
Literacy sessions but also ‘applying it in my own mind to help me read the texts we work on’. 

Student 2 

A low achieving Year 7 student claimed ‘I cannot read’ when he looked at the challenging text he 
faced in the Art lesson. But, as the text was scaffolded with the whole class, he began confidently 
contributing.  Picking up the same text three weeks later, the student was able to read it fluently.   

Student 3 

In a Scaffolding Literacy session with a small group of students, targeted for their low levels of 
literacy development, a very withdrawn student, who had been absent from school for some time, 
clearly lacked the confidence to participate in class discussions and activities.  But as the session 
progressed the consultant observed that not only did this student begin to answer the prompts 
based on the text with increased confidence, but had an unusual capacity to remember the exact 
wording of parts of the text.  The Scaffolding Literacy sequence of activities, designed to enable 
students to participate in a dialogue around text with maximum chance of experiencing success, 
appeared to be providing the student with increased confidence and knowledge. The Consultant 
acknowledged the student’s particular ability and encouraged her to take risks, knowing that she 
was likely to be successful and affirmed in her ability to locate and recall information from the text.  

Developing literacy knowledge and skills  

Many of the teachers noted the positive impact on student literacy skills and knowledge. In 
particular the maths teachers saw a marked difference in the students’ ability to tackle and solve 
worded problems, while the Health teacher remarked that ‘without Scaffolding Literacy the 
students would not have understood the nuances of the text and the assignment would not 
have succeeded so well’.  In an English class the teacher declared that ‘their descriptive 
writing was outstanding’ and both primary and secondary teachers spoke of improved 
comprehension skills, punctuation, spelling and structure in their writing.  



 
Literacy and Numeracy Innovative Projects Initiative 

Scaffolding Literacy in the Middle Years 38 

This was consistent with the comments from students on ways they felt they had improved as a 
result of Scaffolding Literacy.  

‘Last year I could not spell – now I do not make many mistakes’ 

‘Before I would just read through and forget what it was about’ 

‘It teaches you how to recognise words’ 

‘Opens up your vocabulary’ 

‘Spelling is easier’ 

‘Understanding is easier’ 

‘You notice things – similes and descriptions’ 

‘Helps you to remember it more’ 

‘Expands your vocabulary’ 

‘Every time you do it you get better’ 

‘Your writing improves – I am proud of what I have done’ 

Again, the majority of teachers interviewed were confident that the approach was assisting their 
more able students as well as the lower achievers. In particular, they saw its potential to develop 
higher order thinking skills, analysis and critical thinking skills.  

The approach also raised teacher awareness of the level of student understanding of texts and 
caution needed in presuming that they understood the words and the implications in a text.  As 
one teacher commented ‘you think they understand but it is not until you delve that you 
realise they have not been picking  up the meaning’. 

In addition, samples of student work showed improvement over the period of the project. For 
example, in a primary school, samples of writing completed earlier in the year were compared with 
those done four months later, after students had moved through to the text patterning phase of 
Scaffolding Literacy. Particularly pleasing to the teacher was the much improved structure of the 
writing by the more able students, while that of the lower achievers, although not at the same level, 
showed a marked improvement in content, spelling and punctuation.     

Developing an understanding of literacy and learning  

Raising student awareness of the sequence of meanings, the structure of text and the features of 
literate language is key to the Scaffolding Literacy approach and particularly important in reducing 
the disadvantage of students who do not come from educated, school-oriented, homes which 
more closely align to patterns of classroom discourse.   
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The explicit nature of the approach, and the focused discussions on the meaning of words and 
their affect within a text, particularly in KLAs not normally focused on language, stimulated greater 
awareness of literacy and an understanding of its impact on learning. Teachers noted increased 
student interest in and awareness of words, and saw this transferring to their understanding of 
texts and in particular to their writing. As noted earlier, one teacher recognised its capacity to 
‘empower students’. Vital in this empowerment is an increased willingness of students to ask 
questions about words and their meanings. This was noticed by teachers and also reiterated by 
the students themselves.  

‘In SOSE and science the teacher stops and talks about the words -  what they 
mean and what similar words are - you understand better  and you don’t mind 
asking about words because that is what you are talking about’ 

Also observed was the students’ recognition that Scaffolding Literacy is a teaching approach that 
is providing them with the skills to improve their reading and writing. One student even commented 
that ‘she must be exhausted after teaching that’.   

This awareness has the potential to increase student understanding of how they learn and what 
skills they need to develop – it can motivate them to learn. This awareness was very apparent in 
the student mentioned in the snapshot above (Student 1). She attributed her ability to read and 
write directly to Scaffolding Literacy and has vowed to help others to read and write – already she 
is helping Year 2 students with their reading, through a local community project, and she has plans 
 to ‘scaffold my 2 year old niece when she is ready to read’.   

Transferring learnings 

Linked closely to an increased understanding of literacy and learning is the ability of students to 
transfer their learnings to different contexts and to situations where they are working 
independently. In contrast to a situation where scaffolding is only provided in a withdrawal context, 
mainstreaming the approach increases teacher awareness of, and ability to, provide the level of 
scaffolding students need. Students also have the opportunity to more consistently apply their 
learnings as they move from class to class, gradually working towards literacy independence.  

This is also relevant in regard to creating a consistent approach across primary and secondary 
schools and across class levels. One of the target group of students, who had moved from a 
primary class that was consistently using the approach to a secondary class where it was 
considered equally important, commented that it ‘made it much easier when I knew what to do’. 

Although for most low achieving students the continued need for support in scaffolding new texts is 
very evident, they recognised the need to apply the ideas themselves 

‘We do pass the ideas on to other texts ourselves – we think about the words more’ 

A secondary teacher highlighted the increased confidence that students had gained, enabling 
them to tackle new texts. 
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‘They understand and are taking on board what has been taught - they can see 
they have the ability to deal with the text even if it appears to be difficult’.  

In a primary classroom, where Scaffolding Literacy was well embedded, the teacher provided 
opportunities for small groups to scaffold texts together led by a nominated student. 

‘By doing it independently they increased their understanding of the approach and 
processes and are more attuned to using those approaches on their own when they 
need to deal with a new text’. 

‘Before and After’ Scaffolding Literacy assessment  

Initially to ‘persuade’ teachers of the value of the Scaffolding Literacy approach, two different 
‘before and after ‘assessment tasks were administered in the secondary college.  

Comprehension assessment  

While formal comprehension assessment is not part of the Scaffolding Literacy process, this task 
was developed as an indication of how affective or otherwise the Scaffolding Literacy approach 
was. It was designed along similar lines to the DART instrument aiming to determine the extent to 
which the Scaffolding Literacy processes produced higher levels of comprehension for students. 

Two texts were chosen for their similarity of structure and vocabulary e.g. two sections of the same 
novel or two double page spreads from the same section of the SOSE text book: 

Stage 1 The first text is read and discussed with the class in a ‘normal manner’ and students 
answer comprehension questions (teacher made and scored) 

Stage 2 The second text is presented using the Scaffolding Literacy phases of general 
preparation, textworking and some spelling, followed by questions equivalent to those in Stage 1 

Results for the Year 7 class below, which indicate a strong shift in comprehension levels following 
the scaffolding, are representative of the full year 7 cohort. 



Figure 1: Comprehension assessment score 

 

Writing assessment  

The consultants frequently found that teachers easily understood the effectiveness of Scaffolding 
Literacy for improving reading outcomes but needed demonstration of proof or persuasion that 
equivalent benefits would be forthcoming in their writing. Recognising that writing is usually 
regarded as the normal demonstration of literacy attainment in secondary schools, this task was 
developed to show the effectiveness of even a small episode of general preparation and text 
marking on student written product.  

The following example was administered to a Year 7 science class. The students had been 
studying states of matter and the thermometer text used in this assessment was related to the 
area of study in the text book. 

Students produced the ‘before’ samples of writing (an explanation on the workings of a 
thermometer) following a discussion of what they had learned about states of matter in science. 
The text was read and some supporting notes were put on the board for students to use in their 
writing if they wished, particularly the figures such as freezing and boiling points and ranges of 
body temperature which may have been forgotten.  

The second piece was produced the next day. The same text was used but this time the teacher 
did a ‘general preparation’ and ‘text marked’ the passage. Again the students were asked to write 
an explanation on the workings of a thermometer basing it on the given passage. 

In each case the instructions were similar and the students did not have the passage to refer to. 
The time allowed was the same although the second time, because more time was spent 
scaffolding the passage, the writing time was rushed. 

The second time students were very aware of the structure of the original text and the purpose of 
each paragraph.  There were some additional words from the text on the board although these 
were words that the students had noticed as part of the scaffolding process and had asked to have 
them written up. 
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The resulting ‘after’ samples were markedly different in almost every case. Firstly, they were 
visually noteworthy - handwriting and presentation were clearer and more confident, the text was 
longer and the structure more appropriate and obvious.  Probably more significant were the 
changes in the language features. 

Samples from two students, reproduced below, include original spelling and punctuation).   

Student A 

‘Before’ sample 

‘There is a liquid inside a thermometer called mercury the colour of it is red and there is a 
metael piece at the bottom of it when that piece gets hot the mercury starts to rise (the 
particles of the mercury want more room so that’s why the mercury starts to rise). (diagram 
inserted) 

This thermometer is used for measuring your temperature when you are sick our 
temperature is between 34°- 42° usually we are 37° (our temperature).’ 

‘After’ sample 

 ‘The fact is that Liquids expand more than solids. This is because the particles of a Liquid 
(when they get heated) they want more room, so the liquid rises. The particles of a liquid 
move more than a solid. 

The two most common Liquids used for a thermometer are Mercury and Alcohol. Mercury 
is used for high temperatures (boiling points) but Alcohol is better off used for VERY COLD 
conditions (freezing points).  

The thermometer that we use is made out of a glass tube with mercury inside the glass 
tube starts to get narrow at the end, at the end there is a bulb. The temperature of the 
human body ranges between 34°c & 42°c so normally your temperature is 37°c. This 
Thermometer is called a clinical thermometer. You could have one at home they are also 
used in Doctors Clinics.’ 

Student B 

‘Before’ sample 

‘One sort of themometer is a themometer that measures the temperature of the air in a 
room. There are kinds of themometers One is for when you are sick and the other is for the 
temperature of a room. Themometers hold a sort of liquid called “mercury”. The Mercury 
rises because of heat. Mercury is a sort of liquid that can expand. (diagram inserted) 

If you have a temperature you can us a themometer to check how high your temperature 
is.’ 
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‘After’ sample 

‘Liquids expand more then solids. This property makes them useful to use in 
thermometers. Most thermometers consist of a thin tube and a bulb that contains a liquid. 
As the temperature rises the liquid expands moving to the top of the tube. In a thermometer 
the tube is sealed at the top.  

The two most commonly used liquid are mercury and Alcohol. Mercury has a Freezing 
point of -39°c and a boiling point of 357°c. On the other hand, Alcohol has a freezing point 
of -117°c, but, however, it has a boiling point of 79°c.  

The temperature of a human body is 34°c to 42°c but it was Normally 37°c.’ 

In both cases, students show increased confidence as writers in the ‘after’ texts. This is 
demonstrated in the greater length of texts, and increased use of literate language features such 
as syntactic complexity, conjunctions, and punctuation. Also evident is the writers’ confidence in 
manipulating the technical language, in this case scientific language, associated with the topic.   

These findings are consistent with the rationale for the ‘text patterning’ in the Scaffolding Literacy 
activity sequence. In the example, the detailed reading and text marking activities ensured that 
students were thoroughly familiar with the sequence of meanings in the text and the way the text 
was organised.  When students came to reconstruct the text, they were therefore not cognitively 
overloaded by the burden of dealing with both unfamiliar content and the literate language of the 
text, but were free to concentrate on reconstructing the text in their own words, drawing on the 
structure and language features as resources. 

Of particular interest was the impact that this assessment had, not only in convincing teachers of 
the potential of Scaffolding Literacy (samples were discussed in the professional development 
sessions), but also on the students, who appreciated the greater ease with which they were able to 
write and the improvements they had made following Scaffolding Literacy.  

Developmental assessment resource for teachers (DART) 

The DART is regarded as one of the most appropriate tools currently available for assessing 
literacy development. However, as detailed in the report on the Middle Years Literacy Research 
Project, (Deakin University 2001) it ‘should be seen as only one aspect of literacy assessment 
which, together with a range of other assessment strategies, contributes to a full picture of the 
literacy development of each student’.  

The DART reading instrument used assesses the reading levels of students with a focus on 
comprehension. Specific skills and abilities that students develop through Scaffolding Literacy, 
reading fluency for example, are not measured. Writing was also not assessed. Furthermore, while 
there is an assumed link between the impact of Scaffolding Literacy and the resulting student 
reading levels, other factors relating to the student and the school context should not be 
discounted.   



Having said that, as the graphs below show, there has been significant progress made in reading 
over the period of the project. When viewed in conjunction with the qualitative data above, it can 
be assumed with some confidence, that the Scaffolding Literacy approach has had considerable 
impact on the results.  

The project has drawn on the DART assessment results which are routinely gathered as part of 
the student assessment process in the cluster schools. The administration of the instrument in 
February 2003 was conducted at each school.  The secondary school administered the 2nd round 
of DART to its Year 7 students in late November 2003. It also administered the instrument, during 
the 2004 Year 7 orientation day, to the Year 6 students who were commencing at their college in 
2004. This did not include all Year 6 students from the cluster primary schools as not all were 
transferring to the secondary college. However, only one of the cluster primary schools 
administered the instrument with all of their Year 6 students at the end of the year. Consequently, 
it should be noted that the results from two of the primary schools only include a proportion of the 
original cohort.  

Figures 2 and 3 below show the shift in the target groups of secondary and primary students. 
Figures 4 and 5 show the shift made by all the students in Year 7 and in Year 6.  

Figure 2: DART Year 7 target students (combined classes) 
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Figure 3: DART Year 6 target students (combined classes) 

 

Figure 4: DART Year 7 full cohort  

 

Figure 5: DART Year 6 full cohort  
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The DART is aligned to the Curriculum and Standards Framework (CSF), the basis on which 
student levels are determined in Victorian Schools. The graphs depict these levels. There are 6 
major levels which students are expected to move through over the compulsory years of schooling 
(up to year 10). Within each of these major levels are three sub levels – Beginning (B), 
Consolidated (C) and Established (E). Thus a student at the Beginning Level 4 would be rated B4. 
The expected movement between CSF levels over 1 year (in Years 6 or 7) is no more than two 
sub levels. So a student on level 4B moving to level 4E would be deemed quite satisfactory.   

Given this, it is very significant that the number of students who have moved 3 or more levels over 
the period of the project is 46, or 22% of the total number of students. But more striking is the fact 
that 37 of these were in the target group. That is, 80% of those who had moved 3 or more levels 
were students who had been considered ‘at risk’ in their literacy development. 



 
Literacy and Numeracy Innovative Projects Initiative 

Scaffolding Literacy in the Middle Years 47 

The implications  
The findings from this project have significant implications for education in general and more 
specifically for the literacy outcomes of educationally disadvantaged students. 

While it is acknowledged that the institutionalisation of ‘Scaffolding Literacy’ as a mainstream 
classroom practice in the cluster schools is still some way off, there has been significant progress 
to date in the uptake by teachers.  This has resulted in some very promising indications of the 
positive impact on the literacy development of ‘at risk’ students as well as on their self-esteem, and 
their engagement in learning.     

Scaffolding Literacy - An effective intervention approach for the middle years  

The project has reinforced the potential of Scaffolding Literacy as an effective literacy intervention 
approach for educationally disadvantaged students in the middle years of schooling. It has shown 
that Scaffolding Literacy addresses concerns identified in other literacy intervention approaches 
used for adolescent learners. These more conventional approaches are often inappropriate, and 
can be counter-productive, both in their mode of delivery, and in the pedagogies to which they 
subscribe. In a worst-case scenario, approaches to literacy intervention for adolescents can be 
characterised by the following features: 

 They frequently derive from ‘bottom up’ models of reading which replicate approaches 
used to teach young children to read. 

 They may fail to articulate sufficiently to mainstream curriculum and assessment 
processes. 

 They often do not take into account the social and developmental issues unique to 
adolescent learners. 

 They tend to provide short-term (or ‘quick fix’) support rather than enabling long-term, 
independent and strategic literacy and reading behaviour. 

 They rarely provide a base on which key learning area teachers can build in the 
mainstream classroom context. 

 They generally use simplified texts that are not age-appropriate, do not engage interest, or 
recruit the subjectivities of the adolescent learner, and bear little resemblance to the middle 
year’s texts students are expected to read and learn from in mainstream classrooms. 

 They reproduce less supportive classroom discourse patterns around texts. 

 They offer a more narrow range of literacy ‘skills’ at the expense of other literacy practices 
that are highly valued in the middle and later years of schooling and essential for success. 

 They may assume high transfer or ‘linguistic spillover’ from reading to writing. 

 They often do not acknowledge the gap between home and school literacy practices. 
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Scaffolding Literacy, on the other hand, offers an approach in which: 

 High quality, challenging, age-appropriate texts are used. 

 New patterns of teacher-student interaction are specifically designed to actively engage all 
learners at a high level in the ‘instructional’ discourses and processes of the classroom. 

 All aspects of ‘literate language’ are encompassed, including writing, spelling, punctuation 
and handwriting. 

 Students are supported to produce the complex and extended texts required by 
mainstream curriculum and assessment processes, such as argumentative essays, or text 
responses. 

 Teachers can adjust the degree of support or scaffolding given to students according to the 
degree of support they require. 

Importantly, Scaffolding Literacy, as demonstrated through this project, can very successfully 
become part of mainstream classroom practice. This is crucial in relation to supporting the literacy 
development of adolescents in the middle years of schooling:  

 It reduces the practical problems associated with withdrawing students from classes, such 
as difficulty completing work covered in lessons they have missed and missing out on 
important information given in class, which result in a general falling behind the pace.  

 It reduces the social problems, particularly those relating to identity and self-esteem, which 
are created by constantly exiting the mainstream classroom – the social context they share 
with their peers.  

 It makes it possible for everyone in the class or group to participate successfully, thus 
enabling educationally disadvantaged students to contribute equally with their higher 
achieving peers, which once again impacts positively on their identity and self esteem, as 
well as their confidence and engagement levels. 

 It provides support in dealing with the often complex, KLA specific texts that are part of the 
mainstream classroom. 

A key to its success as a mainstream approach was its capacity to be pitched to a level that 
challenges the most competent students in the class. The recognition that it was valuable for 
students at all levels was the driver which brought many of the teachers ‘on board’. 

Scaffolding Literacy has been referred to as a very ‘teacher centred’ approach to teaching. While 
current educational directions, particularly for middle years students, lean towards student 
empowerment and independent learning, this can be seen as a deterrent.  

However, through this project there was increasing acknowledgement of the need to better equip 
students, particularly those who are educationally disadvantaged, for their movement from 
dependent to independent learning. As the primary teacher commented, Scaffolding Literacy has 
the capacity to provide the ‘toolkit’ they need for independent learning. It empowers students to 
deal successfully with the increasingly complex literacy demands of a knowledge rich world. 
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Scaffolding Literacy – Towards sustainability and a community of practice 

There have been some significant learnings derived from this project in relation to its impact on 
teachers - what is required of them to use the approach effectively in their classroom, what they 
need  to meet these requirements and what difference it makes to their approach.  

The positive responses from teachers who adopted the approach, and in particular their strong 
commitment to continue it as a permanent part of their teaching practice, provide strong testament 
to its perceived value by teachers.   

However, Scaffolding Literacy is a new approach to teaching, rather than ‘just another strategy’. It 
challenges teachers to rethink and rewrite the ways they work with texts in the classroom. It 
requires very explicit teaching and discourse patterns that are often quite different to those 
previously used in their classroom.  

The demands on teachers in adopting the approach are therefore significant and, as the project 
findings clearly indicate, if it is to be implemented more widely, these demands must be matched 
with adequate professional development, ongoing support and resources. 

Teacher development and support should also be flexible and responsive, in order to cater for 
different teacher experiences, styles, needs and contexts.  

Most importantly, teachers need time - to access the support, to adopt the process, and to practice 
and further develop the approach within their classrooms. The practicalities and pressures that 
impact on schools and teachers need to be taken into account. 

Also very evident in this project was the notion that successful implementation relies strongly on 
recognising and bringing on board those comfortable with change and most likely to influence 
others, gradually but strongly building the momentum. 

Monitoring progress and researching outcomes (as occurred in this project) was also a powerful 
factor in bringing about effective change. Evidence of success and identification of factors 
influencing progress, stimulated enthusiasm and understanding, and encouraged improved 
processes and outcomes. ‘Helping individuals see what changes are happening as well as 
understand how the changes impact them, and how the changes impact students’ achievement, 
are key to successful implementation and changing the culture of the school’ (Fullan & 
Stiegelbauer 1991). 

Scaffolding Literacy - A united approach  

The capacity of Scaffolding Literacy to promote a united, inclusive and continuous approach to 
literacy development, across primary and secondary schools and between home and school stems 
from its suitability to mainstreaming, and in particular its applicability across different year levels 
and different KLAs.   
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The strong cluster approach reflected best practice in middle years schooling. It not only provided 
the incentive for teachers to participate, but also enriched their knowledge and understanding of 
the literacy development of, and expectations on, their students.  

Extending this to include parents, therefore lessening the gap between home and school, was also 
an important step, although the need to allow considerable time to do this effectively was 
highlighted through this project.   

It is well understood that this project had the advantage of being able to leverage the long 
established relationship between the cluster schools in order to advance student literacy 
development. The benefits of such a partnership, for students, teachers and parents should not be 
underestimated and should underpin the planning of any broader implementation of Scaffolding 
Literacy across different contexts. 
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Areas for further research  
The learnings from the project provide a strong foundation on which to expand the implementation 
of Scaffolding Literacy across a range of educational contexts. Additional research is however 
considered important in further informing the process. This might include research on: 

 The continuing progress of this project, to document the move from implementation to 
institutionalisation and identify key factors impacting on the level of success.   

 The impact of Scaffolding Literacy in a range of contexts. 

 Ways to increase parent involvement. 

 The impact of using common assessment across the middle years of schooling and in 
particular the effect of joint moderation. 

 Maximising the approach for use with brighter students. 

 Further exploring of the use of Scaffolding Literacy with factual texts. 

 The impact of using Scaffolding Literacy to assist Year 11 and 12 students deal with the 
increased demand for independent research and text analysis. 
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Dissemination  
The findings from this project need to be accessed in a range of formats and forums by classroom 
teachers, leadership teams, and those responsible for the broader educational policy directions.  

However, this dissemination needs to be underpinned by the understanding that it is not just 
another strategy, but an approach to teaching that can give students, particularly those who are 
educationally disadvantaged, access to the literacy skills and knowledge vital for academic, career 
and life success.  

Schools today are continually expected to respond to competing educational directions and new 
initiatives. The need for ‘a quick fix’ makes persistent interest in any one direction very difficult. 
Scaffolding Literacy has shown its potential to make a difference to the literacy development of 
educationally disadvantages students in the middle years of schooling. But it may take many years 
before the sustained change that this project has sought to achieve can be clearly seen.  

Adoption of a Scaffolding Literacy approach in any school community needs long term 
commitment and this must include substantial and continued resourcing in the form of teacher 
development, ongoing teacher support, material resources and, most importantly, time. 
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Appendix 1  

Scaffolding Literacy literature review 

Introduction 

This literature review draws on four key articles describing the theory and methodology that make 
up the ‘Scaffolding Literacy’ approach documented in this project.  This literature review does not 
seek to make links or draw parallels between each article and the focus of the ‘Scaffolding Literacy 
in the Middle Years’ project funded through the Innovative Projects Initiative.  Nevertheless, it is 
important to mention here that a fundamental reason for the selection of this approach to 
scaffolding literacy for the school cluster involved in the project was its suitability also for non-
Indigenous students, and particularly for those from culturally diverse, low socio-economic 
backgrounds. 

The theory and methodology of the scaffolding approach, as developed for Indigenous students, 
can be seen to apply equally even if less overtly to students who, like their Indigenous colleagues, 
arrive at school without the induction into patterns of classroom interaction or discourses around 
texts that are a taken-for-granted part of middle class, educated, school-oriented homes.  
Therefore, while the gap within the school cluster – in literacy terms – between the ‘haves’ and the 
‘have nots’ may be less marked than gaps in performance between Indigenous and non-
Indigenous students, equally relevant to the cluster is the concept of schooling as cultural learning. 
This is reflected in the different levels of student preparedness for successful participation in the 
cultural processes of classroom interaction and successful participation in the academic-literate 
discourses of schooling. 

The concept of scaffolding 

The term ‘scaffolding’ emerged from scholarly examination of parent-child talk in the early years 
(Bruner 1986).  It is based on a view of human development and learning as a social rather than 
an individual, cognitive process and a view of language as intricately interwoven in social and 
cultural contexts (Vygotsky 1978). 

 ‘Scaffolding’ is now widely used as a metaphor for the temporary supporting structures that assist 
learners to develop new understandings, new concepts, and new abilities (Hammond 2001).  
Characteristically, ‘scaffolding’ provides high levels of initial support, and gradually reduces this as 
students move towards independent control of the learning task or text.  Scaffolding enables 
students to achieve higher levels of performance than they could achieve on their own, or without 
the strategic guidance of the teacher.  In the field of language and literacy, scaffolding activities 
typically focus on making explicit the literacy demands and learning expectations embedded in 
texts and tasks required for successful school learning, and on providing opportunities for joint or 
‘co-construction’ of knowledge between teachers and students (Gibbons 2002). 

Having a strong ‘futures orientation’ (Gibbons, 2002), scaffolding moves students along the 
learning continuum towards independence. Vygotsky used the phrase ‘the zone of proximal 
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development’ to refer to the distance or the cognitive gap between what a child or student can do 
unaided, and what they can achieve jointly with support of a skilled ‘insider’ or expert (Cuming in 
Gibbons 2002).  However, scaffolding does not intend to reduce literacy activity to a series of 
formulaic scripts (Gibbons 2002).  Rather, it is a way to apprentice students into the particular 
learning tasks and texts, or the academic literate discourses (Rose, Gray & Cowey 1999) both 
required for, and rewarded by schooling (Gee 1996).  In theory, once students have reached 
independence, they are able to control these discourses for themselves, and can produce new 
kinds of texts and meanings. 

The ‘scaffolding literacy’ approach developed by Gray, Rose and Cowey 

The approach developed by educators Brian Gray, David Rose and Wendy Cowey (1998; 1999), 
and referred to in much of the literature as ‘Scaffolding Literacy’, evolved from work carried out 
with Indigenous students in Central and South Australia, and with students attending the Schools 
and Community Centre at the University of Canberra. 

The approach builds on several theoretical bases: on the theory of scaffolding proposed by 
Vygotsky and Bruner, on genre theory (Martin 1985; Christie 1990) and on the functional model of 
language developed by Michael Halliday (1985), commonly referred to as systemic functional 
linguistics. 

The first article discussed in this literature review was written by Rose, Gray and Cowey, and 
published in Ngoonjook, a journal of Australian indigenous issues, in 1998.  Titled ‘Providing 
access to academic-literate discourses for Indigenous learners’, this article begins by framing the 
‘Scaffolding Literacy’ approach within the literacy needs of Indigenous communities, and the 
cultural contexts in which literacy learning takes place.  It then provides a summary of the 
approach.   

The authors argue that over the last twenty-five years the teaching profession in Australia has 
struggled to develop more appropriate and effective language pedagogies for Indigenous students, 
trying out new approaches and taking students’ cultural differences into account.  Despite these 
efforts, however, improvements in literacy outcomes remain disappointingly low.  The article cites 
several state and national studies, which show that, in the majority of cases, literacy levels of 
Indigenous students are significantly lower than those of their non-Indigenous peers. 

An urgent educational need, therefore, is in the academic-literate discourses that provide access 
to vocational and professional training.  The authors define the academic-literate discourses 
required for access to this kind of training as the ‘set of discursive practices’ that are specialised, 
and realised in ‘types of written texts and classroom interactions that become progressively more 
complex and abstract in a sequence from early primary to senior secondary school’ (p.63).  Those 
learners who do not acquire these discourses will not have access to the more complex and 
abstract forms in later years, and will not go on to higher education.  Indigenous students, as with 
many other students, tend to fall behind in this educational sequence in the primary years, making 
it unlikely that they will be able to catch up as they move into the middle and secondary years. 

In order to understand this situation, the authors argue it is necessary look at the beginning of this 
sequence and to examine the differences in ‘acculturation’ into the discourses of schooling 
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between more successful students, and students from other groups.  Children from literate, middle 
class families are ‘acculturated’ or inducted into discourse around written texts before they arrive 
at school.  As these students progress through school, the discourses, or discursive practices, of 
home and school tend to be aligned, and ‘mutually reinforced’ (p.64).  Through reading and re-
reading stories, where, on each reading, the child learns to identify more and more of the features 
of stories, children are oriented towards written text, and learn how to recognize and interpret 
features of written text in their reading, and later to use these in their own writing.  This process of 
the parent/teacher initially giving ‘maximum support’ and the learner gradually taking over 
responsibility, is the process referred to by Bruner (1986) and ‘scaffolding’.  Learners who have 
received this kind of scaffolding come to school ‘already familiar, not only with the language 
features of written texts at their age level, but also with the ways teachers talk about written texts’ 
(p.64). 

Having identified different degrees of scaffolding into the academic-literate discourses of schooling 
as the crux of the problem, Rose, Gray and Cowey go on to argue that, in the same way that 
teachers in the early years of schooling provide students with explicit information about the 
graphophonic features of writing (such as letter-sound correspondences, spelling and 
punctuation), higher level literate language features can also be made explicit, along with the 
metacognitive skills for recognising and employing these in text.   

This leads the authors to a rationale for an approach to scaffolding reading and writing that makes 
explicit the literate features of written text.  Rather than starting students writing from their own 
experience, this approach begins with reading as ‘a literate context in which to develop writing’ 
(p.65).  And rather than beginning with low level texts limited to a few phrases or sentences per 
page (in what the authors say is the misguided belief that such texts are easier and that students 
will make progress in small steps), this approach begins with high level texts that provide access 
to important features of literate language. 

Essential to this scaffolding approach is the preparation for the text the teacher provides for the 
students.  This preparation needs to identify and discuss both the general concepts contained in 
the text and the language features that express these concepts.  It is important that texts selected 
contain more language features than the learner can read without support, yet not so many new 
features as to cause cognitive overload.  Once appropriate texts are selected, the sequence of 
activities that make up the ‘Scaffolding Literacy’ approach can be implemented. 

Having given the rationale for the approach, the remainder of this article outlines the four key 
stages of the scaffolding sequence which focus on reading preparation, fluent reading, spelling 
and writing.  These stages are designed to teach explicitly the kinds of skills that successful 
learners acquire tacitly, or intuitively.  The first stage involves learners in discussion of language 
features in their context in the text, followed by questioning to focus their attention on the wordings 
that express particular meanings.  The second stage focuses on exploring ‘high level 
graphophonic relationships in words drawn from the text’ (p.66).  This gives learners practice in 
recognising and spelling words in and out of context.  The third stage involves learners drawing on 
their developed spelling competence and familiarity with patterns of literate language in order to 
reconstruct the text.  The fourth stage involves learners in drawing on their knowledge of the text 
and language features to construct new texts patterned on the original. 
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The final part of this article documents some of the sites where this approach is showing 
‘remarkable’ (p.68) results, with secondary aged students advancing from junior primary level 
writing skills (National Benchmark level 2) to upper primary (Benchmark level 4-5) in less than a 
school term. 

One aspect briefly raised, though not explored, in this article is that of the role of schooling in 
reproducing social inequalities and in ensuring differential access.  The authors suggest that the 
fact that the absence of ‘scaffolding’ training from teacher training courses suggests more than just 
oversight but can be seen to be indicative of an underlying social-economic function in keeping 
these practices ‘secret’…perhaps…an unspoken component of the cultural capital that has 
evolved within the western middle class and the education systems it controls, from which other 
groups are implicitly excluded (p. 64-5).  This idea, merely hinted at here, is taken up and explored 
more fully in the article titled ‘Sequencing and Pacing of the Hidden Curriculum: How Indigenous 
children are left out of the chain’ (Rose 2003), discussed later in this literature review. 

The second article discussed in this literature review is titled ‘Scaffolding Reading and Writing for 
Indigenous Children in School’ and appeared in an edited collection of writings on English literacy 
and Indigenous education called Double Power (Rose, Gray & Cowey 1999).  While it covers 
similar ground to the previous article, this chapter makes a valuable contribution by going into 
considerable depth on the context, rationale and methodology of the particular scaffolding 
approach the authors propose.  The chapter begins by reviewing the needs of Indigenous students 
for improvement in school participation and achievement rates, and then discusses the scaffolding 
literacy strategies in some detail, in the context of some of the kinds of texts that students may well 
hear, read and write during their years at school. 

Perhaps owing to the overt focus of Double Power on issues in acquisition of English literacy in 
Indigenous education, this chapter gives a more detailed comparison of Indigenous literacy with 
national averages.  In doing so, the first part of the chapter describes the results of surveys and 
assessments of student reading and writing carried out by the authors across remote community 
schools in South Australia and in the Wiltja high school annexe program for central Australian 
Indigenous students in Adelaide.  These results are consistent with findings of other national 
enquiries (such as the NT public Accounts Committee, 1996 and the National School English 
Literacy Survey, ACER 1997), which identify a ‘lag in literacy achievement’ between Indigenous 
students and their non-Indigenous peers.  The authors go on to discuss the effects of this on the 
vocational and other opportunities available to these Indigenous students: ‘lowest high school 
completion and further education rates for any group in Australia, the highest unemployment 
levels, the lowest per capita income, the worst health statistics, and tragic levels of imprisonment 
and substance abuse amongst both adults and young people (p.260. 

The authors further discussion of the tensions caused by policies that give low priority to the 
teaching of English literacy to Indigenous students, in favour of approaches which appear more 
child or student-centred and/or culturally inclusive.  Though understood as well-meaning, these 
approaches and their educational rationales are critiqued as providing plausible reasons for 
continuing low achievement among indigenous students.   

Also critiqued in this chapter are current literacy practices in the junior primary classroom included 
in the survey.  Two main trends identified as common components of reading and writing 
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programs across middle and upper primary classroom are individualised reading programs and 
written recounts. Much of this writing is fossilised at a particular standard, set not by teachers but 
by their peers as, throughout remote community schools, indigenous students have taught each 
other to write these kinds of texts.  These texts are also well below students’ oral competence.  
The authors describe the overall result as follows: ‘the few students who are able to enter high 
school programs are unable to independently read and write the texts demanded by the 
curriculum, and are completely dependent on support teachers to help them with their class and 
homework’ (p.30). 

Having outlined the problem, the next part of this chapter describes the origin of the scaffolding 
approach at Traeger Park primary school in Alice Springs and as reported in Gray (1986, 1987, 
1990).  It is described as an approach which… 

…seeks to work with students at or close to their full potential, such as at the 
literacy profile level appropriate for their school year, by giving them adequate 
support to operate at this level.  Scaffolding enables learners to read and write 
complex texts with the support of their teachers and peers.  It does so by initially 
supporting students to understand the roles of the language features that constitute 
a written text, as a means to fluently and accurately read the text without becoming 
over loaded.  This shared understanding of the meaning of the text is then exploited 
as a basis for spelling and writing activities in which the students gradually acquire 
more independent control over literate discourse (p.30-31). 

In what is a more theorised discussion of the approach than the previous article, the authors 
identify three conceptual frameworks that inform the scaffolding approach: a model of spoken and 
written language, a model of reading, and a model of learning.  The model of learning, as 
discussed in the previous article, derives from Vygotsky (e.g. 1978) and Bruner (e.g. 1986) and 
refers to the view of learning as a social process that takes place in interaction between learners 
and teachers, in what Vygotsky (1978) termed the ‘zone of proximal development’ that exists 
between what learners can do on their own, and what they can achieve in interaction with the 
teacher.  This social process, where the teacher initially provides maximum support and the 
learner gradually takes over responsibility for the task, is referred to by Bruner (1986) as 
‘scaffolding’. 

The model of reading involves two sets of skills: ‘orthographic processing of letter patterns in 
words’ and ‘meaning prediction of the ways in which a literate text unfolds’ (p.32).  The model of 
language used to support learners is a functional one that draws on Halliday’s description of 
functional grammar.  In a functional model, language is conceived of in terms of texts that are 
exchanged in social contexts between speakers, readers and writers.  Each text involves three 
levels of organisation – as sequences of meanings (discourse), as patterns of wordings that 
realise these meanings (lexicogrammar), and as soundings or letter patterns that realise these 
wordings (graphophonics). 

From here, the chapter moves towards a more detailed discussion of the scaffolding approach, 
and a comparison of two narrative texts, one a written text based on an oral text, and the other a 
written narrative.  This comparison is used to illustrate that, although the two texts have many 
grammatical features in common, the written text possesses more features of written language 
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than the other.  The written text unfolds differently, with each step in the story expanded and 
elaborating on events, characters and locations in what amounts to a more complex narrative 
structure than the spoken text.  Without an orientation to written ways of meaning, young learners 
would experience difficulty in accessing the meaning of the written text.  A functional model of 
language enables a similar analysis of the how texts become more challenging as students move 
through a particular curriculum sequence or stage of schooling. 

After identifying some of the linguistic and grammatical challenges of written texts in schooling, the 
remainder of this chapter examines the activities that make up the ‘Scaffolding Literacy’ approach.  
This contains a more detailed discussion of the process than that provided in the previous article, 
and uses an example from a Paul Jennings story to model the approach.  The chapter closes with 
some comparison of narrative and factual texts written by students both before and after 
scaffolding.  These examples clearly illustrate the way that patterning their writing on an original 
text enables students to produce more sophisticated texts than they could produce independently. 

The third article discussed in this literature review is an adaptation of a case study included in the 
national report What Works? Explorations in improving outcomes for Indigenous students (McRae 
et al. 2000).  This report was significant in being part of a more objective examination of 
approaches to Indigenous education.  While the project was carried out in two sites, the case 
study is of the Wiltja Annexe of Woodville High School in Adelaide where students from remote 
communities in South and Central Australia were involved in an accelerated reading and writing 
program.  This article highlights aspects of the scaffolding approach that distinguish it from other 
approaches, and uses teacher comments to focus on both successes and challenges associated 
with the approach.  The report notes significant increases in student achievement, as well as 
increased student engagement and participation in leaning, as evidenced in teacher feedback and 
in video and anecdotal evidence. 

The final article examined in this literature review, titled ‘Sequencing and Pacing of the Hidden 
Curriculum: how Indigenous children are left out of the chain’, was written by David Rose (Rose 
2004).  The purpose of this paper is described as follows: (it) ‘draws on models of schooling 
developed by Basil Bernstein (1990, 1996) to describe how Indigenous children in Australia have 
been repeatedly failed by the education system, despite apparently fundamental changes in 
educational philosophy and practices over the years.  The focus of the discussion in the article is 
on the sequencing and pacing of curricula, and their interaction with instruction and regulation of 
learners, in the development of orientation to written ways of meaning’ (p.1).  This paper discusses 
more fully the idea, raised briefly in earlier writings by the Rose and colleagues (e.g. Rose, Gray & 
Cowey 1998), that, in stratifying educational outcomes, institutionalised schooling plays a 
significant role in reproducing social inequalities and in ensuring differential access to the ‘goods’ 
that schooling provides. 

This article proposes three general stages in the sequencing of literacy development, from pre-
schooling through junior and upper primary to secondary school, and that these stages constitute 
an underlying curriculum that is ‘masked by the overt content of the school curricula’ (p.1).  The 
remainder of this article explores the ways educational outcomes come to be stratified, examining 
reading as ‘a specialised form of consciousness’ (p.4), then focusing on the concept of 
scaffolding.  This is partly achieved through detailed analysis of transcripts of teacher-students 
interactions, which clearly show the importance of the ‘scaffolding interaction cycle’ as a way of 



 
Literacy and Numeracy Innovative Projects Initiative 

Scaffolding Literacy in the Middle Years 59 

interacting with students around texts, as distinct from comprehension-monitoring questioning 
techniques. 
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